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Contextual science learning is essential for enhancing students’ understanding by linking
scientific concepts to real-life experiences. This study aims to explore the Nyorong tradition
of the Samawa community as a contextual learning resource for science education through
an ethnoscience approach. A qualitative descriptive method was employed, with data
collected through observations, semi-structured interviews with four community members,
and documentation, and analyzed using data reduction, data display, and conclusion drawing.
The results show that the Nyorong tradition comprises stages such as preparation, the
delivery procession, and the symbolic handover, which embody educational values,
including responsibility, cooperation, mutual assistance, social solidarity, and respect for
cultural norms. In addition, these activities are closely related to scientific concepts such as
force, work and energy, motion, energy transformation, and simple machines. It can be
concluded that the Nyorong tradition has strong potential as a culturally relevant resource
for contextual science learning. The findings imply that integrating local cultural practices

into science instruction can support meaningful learning,

strengthen conceptual

understanding, and promote students’ character development.
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INTRODUCTION

Science education plays a strategic role in
developing students’ scientific thinking, problem-solving,
and science literacy skills. In implementing the Merdeka
Curriculum, science education focuses not only on
mastering concepts but also on developing 21st-century
skills and fostering the Pancasila Student Profile (Nafiah &
Aristiawan, 2023; Foa et al, 2024). One approach
considered effective for achieving these goals is contextual
learning, which connects scientific concepts to real-world
phenomena in daily life. Contextual learning enables
students to build more meaningful understanding because
the concepts studied are not abstract but are linked to direct
experiences (Tovar-Galvez, 2021; Wan et al., 2024).
Furthermore, this approach has been shown to enhance
learning engagement and the quality of conceptual
understanding because students find it easier to internalize
material that is relevant to their social and -cultural
environments (Djarwo et al., 2025; Laksono et al., 2023).

One approach that supports contextual learning in
science is ethnoscience. Ethnoscience is an approach that
reconstructs local indigenous knowledge within a scientific
framework to serve as a relevant and meaningful learning

resource (Lidi et al., 2022; Septina et al., 2025).
Operationally, the integration of ethnoscience is carried out
by identifying local cultural practices, mapping these
activities to scientific concepts, and developing learning
activities that connect the two. This approach not only helps
students understand scientific concepts contextually but
also fosters an awareness that science is present in everyday
life. Furthermore, ethnoscience supports inclusive and
culturally responsive learning (culturally responsive
teaching) and contributes to the development of character
traits such as responsibility, cooperation, and appreciation
for local culture (Koirala, 2023; Charles & Cajete, 2022;
Farhaeni & Martini, 2023; Novayani, 2025).

A number of previous studies have shown that the
ethnoscience approach can improve the quality of science
education. Djarwo et al. (2025) found that the integration of
ethnoscience enhances conceptual understanding and
learning motivation, while Foa et al. (2024) demonstrated
that local knowledge is effective in strengthening students’
understanding. International studies also confirm that
culture-based learning can improve science literacy and
scientific process skills (Greenall & Bailey, 2022; Husamah
et al., 2022). However, most of these studies remain general
in nature and focus on cultural contexts that have been

Citation:

Afrilianti, S., Mahrus, M., Adianata, R., & Tenggara, D. E. (2026). Exploring the Nyorong tradition as a source of contextual science
learning in secondary education. Indonesian Journal of Educational Innovation, 2(1), 30-35. https://doi.org/10.65622/ijei.v2il.143



https://portal.issn.org/resource/ISSN/3109-0176
https://portal.issn.org/resource/ISSN/3109-0168
https://journals.widhatulfaeha.id/index.php/jpkjl/index
https://doi.org/10.65622/ijei.v2i1.143
mailto:i2e32510036@student.unram.ac.id
https://doi.org/10.65622/ijei.v2i1.143

Afrilianti et al. (2026).

extensively studied, and have not specifically mapped the
relationship between local cultural activities and specific
science concepts. Furthermore, studies that systematically
integrate stages of cultural activities into school physics
concepts, such as work and energy, remain limited.
Consequently, there is a research gap in the exploration of
specific local cultures as well as in the development of a
more structured conceptual mapping between cultural
practices and science concepts.

Based on this, this study aims to explore the
Nyorong tradition among the Samawa people as a source of
contextual science learning through an ethoscience
approach, by mapping the stages of the tradition, its
educational values, and its connection to physics concepts
such as force, work, energy, and motion. The Nyorong
tradition itself is a procession for presenting wedding gifts
in traditional weddings that involves complex physical
activities and social interactions (Sunardi et al., 2023;
Sahrul et al., 2025). The novelty of this study lies in the
systematic mapping of local cultural activities into school
science concepts, which is still rarely done, particularly
within the context of the Samawa ethnic community. This
study is expected to contribute to the development of more
contextually relevant, locally-based learning resources, as
well as provide practical implications for teachers in
designing science lessons that are relevant, applicable, and
meaningful.

MATERIALS AND METHODS

Time and place

This study was conducted in March 2026 in
Sumbawa Regency, West Nusa Tenggara. The study
focused on the communities of the Samawa people, who
still practice the Nyorong tradition as part of their
traditional wedding customs.

Research design

This study employs a descriptive qualitative
approach from an ethoscience perspective. The descriptive
qualitative approach is used to provide an in-depth
description of the cultural phenomena of the Nyorong
tradition through data consisting of activities, social
behaviors, and meanings that emerge in community life.
The ethnoscience perspective is used to identify the local
knowledge embedded in the Nyorong tradition and link it
to relevant science concepts so that it can be utilized as a
source of contextual learning in secondary schools.

Research Subjects and Objects

The subjects of this study are four members of the
Samawa ethnic group in Sumbawa Regency who are
involved in and understand the Nyorong tradition. The
object of this study is the Nyorong tradition of the Samawa
tribe, analyzed in terms of the stages of implementation,
educational values, and its relevance to scientific concepts
as a source of contextual learning in secondary schools.
Informants were selected using purposive sampling, that is,
selecting informants based on their direct experience with
the implementation of the Nyorong tradition and their
ability to provide relevant information to meet the needs of
the study. The focus of this study includes the stages of the
Nyorong tradition, the educational values it contains, and
its relevance to scientific concepts that could be integrated
as a source of contextual learning in secondary schools.
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Research procedure

The research procedure was conducted in three
main stages. The first stage was the preparatory stage,
which involved conducting a literature review on
ethoscience, contextual learning, and the Nyorong
tradition, followed by the development of research
instruments, including interview guidelines, observation
guidelines, and documentation forms. The second stage
involved field data collection through general observation
of the Nyorong tradition to identify the stages of the
activities and the social interactions that occurred.
Additionally, semi-structured interviews were conducted
with four community informants to explore the meaning,
educational value, and changes in the tradition occurring
within the community. The third stage is the data analysis
stage, which involves analyzing all data from observations,
interviews, and documentation to map out educational
values and science concepts that can be integrated into
contextual learning.

Data was collected through observation, semi-
structured interviews, and documentation. Observations
were conducted to examine the stages of the Nyorong
tradition and community activities during the procession.
Interviews were conducted to gather information on
cultural values, the meaning of the tradition, and the
dynamics of traditional change in the modern era.
Documentation was used to supplement the research data,
including photographs, field notes, and other relevant
supporting materials.

Research data analysis

Data analysis was conducted using the Miles and
Huberman model, which consists of three stages: data
reduction, data presentation, and conclusion
drawing/verification. Data reduction was performed by
selecting and focusing on key data from observations,
interviews, and documentation. Data presentation was
carried out through descriptive narratives and tables
mapping the stages of the tradition and its relationship to
science concepts. Subsequently, conclusions were drawn
by formulating a final interpretation regarding the
educational value of the Nyorong tradition and its potential
as a source of contextual science learning in secondary
schools.

RESULTS AND DISCUSSION

Result
Description and Stages of the Nyorong Tradition

The results of observations and interviews indicate
that the Nyorong tradition is a ritual in the traditional
wedding ceremonies of the Samawa people, involving the
presentation of betrothal gifts from the groom’s family to
the bride’s family. This tradition involves the participation
of the extended family and the surrounding community,
reflecting strong social solidarity. Generally, the Nyorong
tradition consists of several main stages: (1) preparation of
the dowry, (2) the dowry delivery procession, and (3) the
symbolic handover to the family of the bride-to-be. During
the preparation stage, the community gathers the dowry
items—such as food, household goods, and traditional
necessities—which are carried in specific containers. The
delivery procession involves a procession of family
members carrying the dowry together to the bride’s home.
The handover is performed symbolically through
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traditional rituals that reflect politeness and respect for
cultural values.
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Figure 1. The Nyorong traditional ceremony of the Samawa
people in Sumbawa Regency. Participants in the ceremony wear
traditional attire and carry offerings on their heads as a symbol of
respect and responsibility during the traditional wedding
procession.
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Figure 1 shows the procession of presenting
betrothal gifts in the Nyorong tradition, carried out in
groups by the Samawa people. The gifts are carried on the
head as the group walks together toward the bride’s home,
reflecting the values of mutual cooperation, social
solidarity, and responsibility. The activity of carrying the
dowry also demonstrates physical phenomena such as force
and work, as participants exert effort to move objects from
one place to another. This documentation reinforces the
observation that the Nyorong tradition is not only culturally
significant but also has the potential to serve as a concrete
context for science education.

The Potential of the Nyorong Tradition as a Resource for
Science Education

The relationship between the stages of the
Nyorong tradition, educational values, and the relevance of
science concepts that can be integrated into contextual
learning is presented in Table 1.

Table 1. Mapping of the Stages of the Nyorong Tradition, Educational Value, and Connections to Science Concepts

Stage of the Nyorong Activity Description Educational Values Science Concepts Learning Activities
Tradition

Preparation of Preparing items for the  Responsibility, Mass and weight, Students are asked to

offerings offerings such as food,  planning, family material properties, identify types of objects
household goods, and cooperation measurement and estimate their
traditional necessities mass/weight

Packaging and The offerings are Accuracy, orderliness, ~ Volume, force, balance  Students analyze why the

arrangement of arranged in specific efficiency arrangement of items

offerings containers to ensure affects stability during

neatness and safety
during transport

The offerings are
carried together to the
bride’s house

Procession of
transporting the
offerings

The load of the
offerings is distributed
to avoid burdening one
individual

The offerings are
transported using large
containers or simple
tools

The offerings are

Distribution of load

among carriers equity

Use of supporting tools
efficiency

Symbolic handover of

Mutual cooperation,

social solidarity

Cooperation, social

Creativity, work

Respect, social ethics,

offerings handed over following  responsibility
traditional procedures
and polite
communication
Serving food and After the handover, the =~ Togetherness,
social interaction community gathers solidarity

and interacts

transport

Force, work (W),
energy, motion

Students analyze the
relationship between force
and displacement in
carrying activities
Students compare the load
when carried individually
versus when distributed
among several people
Students identify the
principles of simple
machines in tools used for
carrying items

Students prepare a
structured and systematic
report based on their
analysis of the tradition

Resultant force, load
distribution,
equilibrium

Simple machines,
frictional force

Scientific
communication
(science process skills),
social systems

Heat and temperature,
changes of state

Students relate cooking
processes to heat transfer
and changes in states of
matter

Informants’ Perspectives on the Use of Tradition as a
Learning Resource

The interview results indicate that the informants
generally responded positively to the use of the Nyorong
tradition as a resource for science education in schools.
Informant 2 (a teacher) stated that incorporating local
cultural contexts into learning can help students understand
the material more easily because it is closely related to their
daily lives. Meanwhile, Informant 4 (community leader)
noted that integrating traditions into learning can serve as
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both a cultural preservation effort and an educational tool
for the younger generation.

However, some informants also emphasized the
need for appropriate instructional design. Informant 3
(teacher) noted that not all aspects of tradition can be
directly used as learning material; therefore, a process of
simplification and adaptation to the curriculum is required.
This indicates that the use of tradition as a learning resource
requires systematic pedagogical planning to ensure it
remains relevant to learning objectives.
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The Dynamics of Changing Traditions in the Modern Era

The interview results also indicate that the Nyorong
tradition has undergone changes over time, particularly in
the stages of the procession, which have tended to be
simplified. These changes have been influenced by
economic factors and a shift toward a more practical
mindset among the community. Informant 4 noted that
today the practice of the tradition often involves only the
immediate family, unlike in the past when it involved broad
community participation.

These changes imply a reduction in the social and
educational values embedded within the tradition.
Nevertheless, the Nyorong tradition still holds potential as
a source of contextual learning if it can be systematically
documented and reconstructed within educational settings.
Therefore, the integration of local traditions into education
serves not only as a learning strategy but also as an effort to
preserve cultural values amidst the tide of modernization.

Discussion
Analysis of Educational and Character Values

The research findings indicate that the Nyorong
tradition embodies educational values relevant to the
character development of students. The primary values
identified are responsibility, cooperation, mutual
assistance, social solidarity, and respect for customs and
family. The value of responsibility is reflected in the
obligation of the groom’s family to meticulously prepare
the dowry in accordance with customary agreements. The
values of cooperation and mutual assistance are evident in
the community’s involvement in helping with the
preparation and delivery of the dowry. The value of social
solidarity is reflected in the collective participation of the
community, which demonstrates strong social bonds.
Additionally, the value of respect is evident in the manner
of the handover, which is conducted with polite language
and demeanor as a form of respect for the bride’s family.

From a scientific perspective, these values are
relevant to incorporate into science education because
science education emphasizes not only cognitive skills but
also the development of scientific attitudes such as
discipline, cooperation, and responsibility in the scientific
inquiry process. This aligns with the objectives of science
education in the Merdeka Curriculum, which emphasizes a
balance among knowledge, skills, and attitudes.

The Integration of Ethnoscience into Science Education

The results of the analysis indicate that the
Nyorong tradition is linked to various science concepts that
can be used as a learning context. One of the main relevant
concepts is work and energy. The process of transporting
gifts in the Nyorong tradition involves physical activity in
the form of moving objects with a certain force, so it can be
explained through the concepts of work (W) and
mechanical energy. Additionally, community participation
in carrying the gifts can be linked to the concepts of force,
mass, and motion.

The concept of energy transformation also
emerges in the transportation activity, where chemical
energy in the human body is converted into mechanical
energy when carrying the offerings. This phenomenon can
serve as a real-world example in learning about energy
transformations. Furthermore, the use of containers or tools
in carrying the offerings can be linked to the concept of
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simple machines, such as levers and load balancing. These
scientific findings indicate that the Nyorong tradition can
serve as a concrete context for explaining science concepts
that students often perceive as abstract. This supports a
contextual learning approach that connects scientific
concepts to real-world phenomena relevant to students’
lives.

From a scientific perspective, these values are
highly relevant to incorporate into science education
because science learning emphasizes not only cognitive
skills but also the development of scientific attitudes such
as discipline, cooperation, and responsibility in the
scientific inquiry process. This aligns with the objectives of
science education in the Merdeka Curriculum, which
emphasizes a balance among knowledge, skills, and
attitudes.

Relevance as a Source of Contextual Learning

Based on the analysis in Table 1, the results show
that each stage of the Nyorong tradition is closely linked to
various science concepts that can be used as a learning
context. One of the main concepts that stands out is Work
and Energy. As detailed in the table, the process of
transporting the seserahan involves physical activity in the
form of moving objects with a certain force, so this
phenomenon can be scientifically explained through the
formulas for work and mechanical energy. Additionally,
the community’s involvement in carrying the seserahan
load serves as a real-world example for exploring the
concepts of force, mass, and the laws of motion in a
practical setting.

The concept of energy transformation also
emerges explicitly in this transport activity, where chemical
energy within the human body is converted into mechanical
energy when moving the wedding gifts. The phenomena
mapped in Table 1 can serve as a concrete representation in
learning about the transformation of energy forms.
Furthermore, the use of specific containers or tools in
carrying the offerings, as identified during the preparation
and procession stages, is directly related to the principles of
Simple Machines, such as lever systems and load balance.
This finding confirms that the Nyorong tradition provides a
tangible context for explaining science concepts that
students often perceive as abstract.

Based on findings regarding the stages of the
tradition, its educational value, and its relevance to science
concepts, the Nyorong tradition holds great potential for
integration as a source of contextual science learning in
secondary schools. This tradition can be utilized as a
context for Problem-Based Learning (PBL) or Contextual
Teaching and Learning (CTL), for example, by assigning
students the task of analyzing physical phenomena in the
procession of carrying the seserahan.

Scientifically, integrating the Nyorong tradition
into learning can enhance the meaningfulness of learning
because science concepts are studied through real-world
experiences relevant to  students’  socio-cultural
environment. Learning rooted in local cultural phenomena
enables students to engage in scientific thinking processes,
such as observing, identifying variables, analyzing, and
drawing conclusions. This aligns with the views of Lidi et
al. (2022) and Septina et al. (2025) that ethnoscience
bridges community knowledge with scientific concepts,
thereby making learning more meaningful. Furthermore,
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learning based on local wisdom can also strengthen
students’ character and enhance their engagement in
learning (Afnan et al., 2024; Wahyuni et al., 2024). Thus,
the Nyorong tradition can be viewed as an alternative
learning resource that supports innovation in science
education grounded in local culture.

CONCLUSION

According to research findings, the Nyorong
tradition of the Samawa people follows a structured
sequence of stages, ranging from the preparation of the
dowry, the procession to deliver it, to the symbolic
handover. This tradition embodies educational values such
as responsibility, mutual aid, cooperation, social solidarity,
and respect for customs and family. Additionally, the
Nyorong tradition is closely linked to various science
concepts, particularly force, work and energy, motion,
energy transformation, and simple machines. Thus, the
Nyorong tradition has great potential to be integrated as a
contextual science learning resource in secondary schools.

The implications of this study are that integrating
the Nyorong tradition through an ethnoscience approach
can support more meaningful science learning by
connecting scientific concepts with students’ real-life
experiences and reinforcing character development rooted
in local culture. The limitations of this study lie in the still-
limited number of informants and the fact that a direct
implementation test of the Nyorong tradition in school
learning has not yet been conducted. Therefore, further
research is recommended to develop science learning
modules or tools based on the Nyorong tradition and to test
their effectiveness in improving students’ learning
outcomes, science literacy, and science process skills.

ACKNOWLEDGMENTS

The author would like to express gratitude to the
Samawa community in Sumbawa Regency for providing
the opportunity and support during the data collection
process, particularly to the community leaders and
informants who were willing to share information
regarding the Nyorong tradition. The author also extends
thanks to the school administration and all parties who
contributed to the smooth conduct of this research—
whether  through  observation, interviews, or
documentation—enabling the study to be successfully
completed.

AUTHOR'S CONTRIBUTION
Table of Author Contributions
e . Author
Contribution Indicator 1 2 3 3
Conceptualization v v
Literature Review v v Y
Research Design / Methodology v v VY
Instrument Development v v
Data Collection v
Data Curation v v
Formal Analysis v v v Y
Data Interpretation v v oV
Writing — Original Draft N4
Writing — Review & Editing v  J/

34

LJEL 2(1), 30-35.

Visualization / Tables

v v Y
Y

Supervision v

DAFTAR PUSTAKA

Afnan, M. Z., Setyawan, S. N., Iman, M. H. L., Anjani, G.
A. D. K., & Puspitawati, R. P. (2024).
Pembelajaran Sains Berbasis Kearifan Lokal
untuk  Mewujudkan  Pembelajaran  yang
Terintegrasi SDGs: Scientific Literature Review.
Prosiding Seminar Nasional Biologi IP2B VII, pp,
67-83.
C., & Cajete, G. (2022). Culturally relevant
science education and critical thinking in
indigenous people: Bridging the gap between
community and school science. In B. Puig & M. P.
Jiménez-Aleixandre (Eds.), Critical thinking in
biology and environmental education (pp. 55-72).
Springer. https://doi.org/10.1007/978-3-030-
92006-7_4
C. F., Inggamer, M. M., Jukwati, J., Rumbrapuk,
A.J., & Astuti, N. (2025). Analisis Literasi Digital
Berbasis Etnosains Dalam Pembelajaran Kimia
Untuk Meningkatkan Pemahaman Konsep Dan
Motivasi Belajar Mahasiswa. Jurnal Pendidikan
dan Pembelajaran IPA Indonesia, 15(1), 62-77.
https://doi.org/10.23887/jppii.v15i1.93346
Farhaeni, M. & Martini, S. (2023). Pentingnya Pendidikan
Nilai-Nilai Budaya Dalam Mempertahankan
Warisan Budaya Lokal Di Indonesia. Jurnal Ilmu
Sosial dan Ilmu Politik, 3(2), 27-34.
https://doi.org/10.30742/juispol.v3i2.3483
J., Dinatha, N. M., Itu, K. E., & Moza, M. A.
(2024). Nilai Kearifan Lokal dalam Pembelajaran
IPA SMP. Jurnal Citra Pendidikan, 4(2), 1735-
1745. https://doi.org/10.38048/jcp.v4i2.3484
Greenall, R. F., & Bailey, E. G. (2022). An instructor’s
guide to including traditional ecological
knowledge in the undergraduate biology
classroom. CBE—Life Sciences Education, 21(4),
es6. https://doi.org/10.1187/cbe.21-12-0340
Habsari, A. F., Sumarni, W., Widiarti, N., & Subali, B.
(2026). Systematic literature review: Technology-
based and contextual science literacy in
elementary school science education. Journal of
Science Education Research, 10(1), 26-37.
https://doi.org/10.21831/jser.v10i1.91249
Husamah, H., Suwono, H., Nur, H., & Dharmawan, A.
(2022). Action competencies for sustainability and
its implications to environmental education for
prospective science teachers: A systematic review.
Eurasia Journal of Mathematics, Science and
Technology  Education,  18(8), em2138.
https://doi.org/10.29333/ejmste/12235
Koirala, K. P. (2023). Ethno science practice as indigenous
wisdom: Challenges to braiding with Western-
based school science curriculum. Diaspora,
Indigenous, and Minority Education, 17(4), 270—
282.
https://doi.org/10.1080/15595692.2022.2138321
Laksono, P. J., Patriot, E. A., Shiddiq, A. S., & Astuti, R.
A. (2023). Etnosains: Persepsi Calon Guru Kimia
terhadap Pembelajaran Kontekstual Berbasis
Budaya. ORBITAL : Jurnal Pendidikan Kimia,

Charles,

Djarwo,

Foa, A.



https://doi.org/10.1007/978-3-030-92006-7_4
https://doi.org/10.1007/978-3-030-92006-7_4
https://doi.org/10.23887/jppii.v15i1.93346
https://doi.org/10.30742/juispol.v3i2.3483
https://doi.org/10.38048/jcp.v4i2.3484
https://doi.org/10.1187/cbe.21-12-0340
https://doi.org/10.21831/jser.v10i1.91249
https://doi.org/10.29333/ejmste/12235
https://doi.org/10.1080/15595692.2022.2138321

Afrilianti et al. (2026).

7(1), 66-80.
https://doi.org/10.19109/0jpk.v7il1.17114
Laksono, P. J., Patriot, E. A., Shiddiq, A. S., & Astuti, R.
A. (2023). Etnosains: Persepsi calon guru kimia
terhadap pembelajaran kontekstual berbasis
budaya. ORBITAL: Jurnal Pendidikan Kimia,
7(1), 66-80.

https://doi.org/10.19109/0jpk.v7il.17114

L. & Nabila, N. (2024). Penerapan Etnosains

Dalam Pembelajaran Ilmu Pengetahuan Alam Dan

Sosial Kelas Iv Di Mi As-Sunni Pamekasan. Al-

Madrasah: Jurnal Ilmiah Pendidikan Madrasah

Ibtidaiyah, 8(2), 675-682.

http://dx.doi.org/10.35931/am.v8i2.3461

Lidi, M. W., Wae, V. P. S. M., & Kaleka, M. (2022).
Implementasi Etnosains Dalam Pembelajaran Ipa
Untuk Mewujudkan Merdeka Belajar Di
Kabupaten Ende. OPTIKA: Jurnal Pendidikan
Fisika, 6(2), 206-216.
https://doi.org/10.37478/optika.v6i2.2218

Nafiah, P. B., & Aristiawan, A. (2023). Implementasi
Model Pembelajaran  Kontekstual — dengan
Pendekatan Socio Scientific Issue Dalam
Pembelajaran IPA untuk Mewujudkan Empati
Kognitif Siswa. Jurnal Tadris IPA Indonesia,
04(02), 184-192.
https://doi.org/10.21154/jtii.v4i2.3127

Novayani, 1. (2025). Pemanfaatan Budaya Lokal dalam
Pendidikan di Desa Sapit. Jurnal Manajemen dan
Budaya, 5(2), 96-101.
https://doi.org/10.51700/manajemen.v5i2.1130

Novianti, R., Zubair, M., Sawaludin, S., & Sumardi, L.

(2025). Tradisi Sorong Serah Dalam Membentuk

Civic Culture Pada Masyarakat Taliwang

Kabupaten Sumbawa Barat. Jurnal Pendidikan

Guru Journal, 6(1), 1-11. https://ejournal.uika-

bogor.ac.id/index.php/jpg/index

T., Ermawan, M. Z. F., Rizka, S. L., &

Hendratmoko, A. F. (2023).  Analisis

Keterampilan Berpikir Kritis Siswa SMP dalam

Pembelajaran IPA Berbasis Kearifan Lokal pada

Materi Bunyi. SEMINAR PENDIDIKAN IPA

XV, pp, 22-27.

Safitri, L., Susanti, M., Anggun, C., Wahyuni, S., Yusmar,
F., & Nuha, U. (2023). Penguatan Nilai-Nilai
Kearifan Lokal Dalam Pembelajaran IPA Untuk
Membentuk Profil Pelajar Pancasila: Studi
Literatur. Jurnal Muara Pendidikan, 8(1), 223-
229. https://doi.org/10.52060/mp.v8il.1227

Sahrul, A., Yuliatin, Y., Algadri, B., Kurniawansyah, E.
(2025). Pelaksanaan Tradisi Nyorong pada
Perkawinan Suku Samawa Sebagai Perwujudan
Karakter Tanggung Jawab. MESIR: Journal of
Management  Education  Social  Sciences
Information and Religion, 2(2), 389-400.
https://doi.org/10.57235/mesir.v2i2.6011

Septina, E. A., Widianingrum, O. L., & Cahyaningrum, D.
(2025). Korelasi Budaya, Potensi Lokal dan
Kearifan Lokal pada Pembelajaran IPA Berbasis
Etnosains. Journal of Science Education Research

Lestari,

Nurita,

and Innovation, 1(1), 25-32.
https://journal.innoscientia.org/index.php/joseri/a
rticle/view/149

35

LJEL 2(1), 30-35.

Sukardin, S., & Suryaningsih, L. (2022). Changes in the
Perception of the Sumbawa Community in the
Nyorong Tradition Sumbawa Regency. Riwayat:
Educational Journal of History and Humanities,
5(2), 220-224.
https://doi.org/10.24815/jr.v5i2.27280

Sunardi, H., Sugitanata, A., & Aminah, S. (2023). Analysis
of the Legal Products of Marriage in the Muslim
Community of Samawa Tribe, West Nusa
Tenggara. Jurnal Studi Keislaman, 8(1), 204-218.
http://dx.doi.org/10.31958/jeh.v8i1.9101

Tabun, Y. F. (2024). Pengembangan Pembelajaran Ipa
Berbasis Kearifan Lokal (Hamis Batar) Untuk
Meningkatkan Literasi Sains Siswa (Studi
Literatur). Jurnal Pendidikan Dasar Flobamorata,
5(2), 257-263. https://e-
journal.unmuhkupang.ac.id/index.php/jpdf

Tovar-Galvez, J. C. (2021). The epistemological bridge as
a framework to guide teachers to culturally
inclusive practices. International Journal of
Science Education, 43(5), 760-776.
https://doi.org/10.1080/09500693.2021.1883203

Wahyuni, S., Ilham, B., Nureeyawaji, N. (2024).
Evaluating  Stem-Based Reform Teaching
Observation Protocol To Enhance Students’
Communication Skills In The Context Of
Sustainable Development Goals In Science
Learning. Jurnal Pendidikan IPA Indonesia, 13(3),
401-410. https://doi.org/10.15294/c97mez74

Wan, D., Lee, Y.-J., Chen, S., & Yu, Q. (2024). How
scientific literacy is conceptualized in tasks from
junior secondary physics textbooks. International
Journal of Science Education.
https://doi.org/10.1080/09500693.2024.2429045

Yuliyanti, N., Pertiwi, R. P., Sarwi, S., Wardani, S., &
Doyin, M. (2024). Pendekatan Etnosains dalam
Pembelajaran IPAS untuk Literasi Sains Inklusif
di Sekolah Dasar : Tinjauan Literatur. Didaktika:
Jurnal Kependidikan, 13(3), 3539-
3552. https://doi.org/10.58230/27454312.780



https://doi.org/10.19109/ojpk.v7i1.17114
https://doi.org/10.19109/ojpk.v7i1.17114
http://dx.doi.org/10.35931/am.v8i2.3461
https://doi.org/10.37478/optika.v6i2.2218
https://doi.org/10.21154/jtii.v4i2.3127
https://doi.org/10.51700/manajemen.v5i2.1130
https://ejournal.uika-bogor.ac.id/index.php/jpg/index
https://ejournal.uika-bogor.ac.id/index.php/jpg/index
https://doi.org/10.52060/mp.v8i1.1227
https://doi.org/10.57235/mesir.v2i2.6011
https://journal.innoscientia.org/index.php/joseri/article/view/149
https://journal.innoscientia.org/index.php/joseri/article/view/149
https://doi.org/10.24815/jr.v5i2.27280
http://dx.doi.org/10.31958/jeh.v8i1.9101
https://e-journal.unmuhkupang.ac.id/index.php/jpdf
https://e-journal.unmuhkupang.ac.id/index.php/jpdf
https://doi.org/10.1080/09500693.2021.1883203
https://doi.org/10.15294/c97mez74
https://doi.org/10.1080/09500693.2024.2429045
https://doi.org/10.58230/27454312.780

